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EFFECTIVE COMMUNICATION IN A LARGE CLASS VIA C.C.T.V:
LECTURERS / STUDENTS PERCEPTION
AGBATOGUN, Alaba .O.
E-mail: alabaagbatogun@yahoo.com ABSTRACT
This study examined the views of the University of Lagos academic community (lecturers and students) on the use of
CCTV for effective communication in large classes. 300 respondents made up of 100 lecturers and 200 students were
randomly selected for the purpose of this study. The Lecturers Perception Questionnaire (LPQ) and the Students
perception Questionnaire with reliability coefficient of 0.75 and 0.82 respectively were used for the collection of data. The
two null hypotheses generated for the study were tested at 0.05 alpha level using the t-test statistical tool. It was
discovered that years of experienced played a major role in the perception of the less and highly experienced lecturers
about the use of Closed-Circuit Television for effective communication in large classes. Students and lecturers were
found to be positively unanimous in perception on the subject of the study. It was suggested that lecturers should not be
phobic about achieving effective communication in large classes; rather, they should focus more on timely utilization of
the appropriate technology that can enhance effective communication in large classes.

INTRODUCTION
The phenomenon of large classes is fast becoming the vogue of higher institutions in Africa, if not all over the world. The
large class syndrome has been attributed to the expansion in annual students&rsquo; enrolment. At any rate, education
as old as man has been characterized with mass instruction and this is the peculiarity of large classes in various
institutions (Centre for the Enhancement of Learning and Teaching, 2003). Students, as many as three or four hundred,
often cluster in a small hall tending to pay attention to the &ldquo;talking and chalking&rdquo; lecturer who occasionally
scribbles on the chalkboard, while it is mostly assumed that, as the lecturer passes the necessary information through
verbal means, learning takes place. Whereas Awoniyi, (1998) found out that in such a situation, much teaching goes on,
but little learning takes place with only a few of the students as a result of the gap between the lecturer, the taught and
the content. In a large class, where lecture method is typically the mode of instruction, meeting the needs of the variety of
students through effective communication has therefore been found to be a challenge. Though it is often thought that
learning occurs in proportion to class size, that is, the smaller the size the more the students learn, however, the size of a
class may not absolutely be a predictor of students learning and quality of teaching (Felder, 1997). In essence, there is
the need to be conscious of the fact that the key to effective instruction and students learning is effective communication.
However, Roger (1995) expressed that in most universities and other higher institutions, large classes are sometimes
handled by graduate teaching assistants who have been assumed to know both &ldquo;what&rdquo; to teach and
&ldquo;how&rdquo; best to teach it, despite the fact that most of them enter into teaching without experience. The
question that may bother one&rsquo;s mind is, are these graduate teaching assistants aware of what the students need
and expect from classroom communication?
Communication is a vital key to effective teaching and learning, thus the ability of a teacher to effectively convey a
concept to the students so as to understand and synthesis what the teacher is presenting is of paramount importance.
Ogunsaju (2004) earmarked effective communication as the most viable tool for achieving effectiveness in teaching and
learning. There is the need for exchange of meanings to take place between the teacher and learners before
communication can be assumed to have taken place. Learning in itself is the resultant effect of effective communication
between the teacher and the learner (Andrew, 2000). In his own words, Sleeman (1976) said that effective
communication in the classroom exists when there is a good interaction between the learner, the information and the
instructor. If the interactive nature must be achieved in a large class, the traditional syndrome of a lecturer talking to a
sea of heads seeming to attend his lecture, while many of them engage in other activities other than those related to
what is going on in the class, is a problem that must be attended to. All students, even those with disabilities must have
been considered to benefit from the process of teaching and learning before effective communication in teaching can be
achieved (Protrowski & Reason (2000) as cited by Norkeliunas 2003). It could be felt that, one of the primary purposes of
effective communication in the classroom is to spark, and guide active mental processing, develop competencies, gain
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attention and catch the interest of the students when they have access to information and make meanings from such
information.
Awoniyi (1998) advocated that, for the quality of education to be improved, technology must be employed. Riesland
(2005) was of the opinion that communication; even in the classroom has been positively influenced through the use of
appropriate instructional media, at least for the purpose of ensuring that all students benefit from the teaching and
learning process. It is worthy of note that in most cases, a scenario of educational environment is not created in large
classes because, many students of such large classes turn the back of the class and outside the classroom into market
place by chatting and discussing with friends (Valenzi, 1997). No wonder, Adekomi (1999) suggested the need for
teachers to have a change of style in order to meet the demands of learners and avoid complaints about poor
performance.
In spite of the enormous communicative problems being faced in large classes of various institutions, effective
communication can still be achieved through the use of appropriate technology. Innumerable research findings have
shown that audio-visual media contribute immensely to learners&rsquo; understanding, performance in learning through
effective communication (Arthur & Stephen 2003; Awoniyi 1988; Jenkins 1978). It is interesting to know that the speed at
which technology is altering classroom communication is alarming, because of the strength it adds to the students and
teachers interaction. Riesland (2005) in a study found that students were excited with the idea of content presentation
through the visual and sound elements of the media he used. He further reported the overwhelming attention and active
participation he received from the students through the audio-visual media. It follows therefore, that the use of ClosedCircuit Television in a large class will create a better interaction between the taught, the content and the teacher.
Oluyitan (1998) described the Closed-Circuit Television (CCTV) as a signal received on specific private receiver that can
be achieved by direct transmission from the camera to the receiver through a cable system. Marc (2000) explained
Closed-Circuit Television as a television broadcasting received only by a selected set and is connected to the source by
cable or by over the air signals (those receiving over the air signals are equipped with decodes or adapters). To Marc,
this medium is a good tool for achieving effective dissemination of information, skills to learners, even at different
locations. Ebert (1998) observed that the use of Closed-Circuit Television increases students&rsquo; involvement in
learning. Zimmer (2003) remarked that the use of Closed-Circuit Television allows for the incorporation of animation,
moving pictures and sound into the lessons and this encourages students&rsquo; interaction with the subject matter.
According to him, students irrespective of their location in the class can watch experiments in action, look
microorganisms up close by through the magnification ability of the camera. Information and ideas are conveyed to
students quickly. Martyn (1996), Foundation for the Blind Children (2002) Haynes (2005), and Mills (2003), revealed that
the auditory and visual capabilities of CCTV, promote acquisition of knowledge, improve understanding and foster
student&rsquo;s ability to learn than the mere use of traditional method of teaching
The use of Closed-Circuit Television (CCTV) for instruction in Nigerian institutions is no longer a new thing. For instance,
Obafemi Awolowo University (then University of Ife), Ile-Ife, Osun State, Distance Learning Institute, and College of
Medicine of University of Lagos, Yaba, Akoka, Lagos-State make use of CCTV for instructional purposes, in the
classrooms, and laboratories. Few studies have been conducted on the use of technological devices such as television,
video recorder and Television as well as audio-visual media to enhance and facilitate learners&rsquo; performance
(Norkeliunas, 1995; Valenzi, 1997; Yiu, 2000). This study is a survey of perception of lecturers and students on effective
communication in large class via the use of Closed-Circuit Television (C.C.T.V.)
Hypotheses
For the purpose of this study, two hypotheses were formulated:
1. There will be no significant difference between the perception of the less and highly experienced lecturers about the
use of Closed-Circuit Television for effective communication in large classes.
2. There will be no significant difference between the perception of the lecturers and the students about the use of
Closed-Circuit Television for effective communication in large classes.
Method of study
Sample:
The sample for this study was 200 undergraduate students and 100 lecturers drawn from the Distance Learning Institute,
and the faculty of Education of the University of Lagos, Akoka, Yaba, Lagos. 56 students, 24 lecturers and 144 students,
76 lecturers were randomly selected respectively from the Distance Learning Institute, and the Faculty of Education of
the University.
Instrumentation:
The instruments used to collect data for this study were the Lecturers Perception Questionnaire (LPQ) and the Students
Perception Questionnaire (SPQ). The instruments were designed on 4-point Likert type scale of SA, A, SD, D, and each
of the instruments consists of two sections. Section A of each instrument consists of 18 items, while Section B consists of
related demographic information of the respondents. Lecturers with years of teaching experience below seven years (7)
were grouped as low experienced lecturers, while those with seven years and above working experience were
categorized as high experienced lecturers. However, Cronbach alpha reliability coefficient of the instruments yielded 0.75
(LPQ) and 0.82 (SPQ). Three educational technologists carried out both the face and content validity of the instruments.
Procedure
The questionnaires were administered on one hundred lecturers and two hundred students with the help of two research
assistants. The administered questionnaires were collected back within two weeks and were later scored. Meanwhile, the
data collected through the questionnaire was analysed using independent t-test statistics
Result Table 1: T-test on perceptions of less and highly experienced lecturers on the use of Closed-Circuit Television
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(CCTV) for effective communication.
GROUP
experienced

N
80

X
&delta;
13.90
1.37

Less experienced

20

12.40

2.17

Highly

The results in Table 1 is highly revealing in that, there exist significant difference in the opinions of the less and highly
experienced lecturers about the use of Closed-Circuit Television (CCTV) for effective communication in large classes.
The calculated t-value of 2.73 was found to be greater than the t-tabulated value of 1.98. Thus the first hypothesis, which
states that &ldquo;there will be no significant difference between the perceptions of the less and highly experienced
lecturers on the use of Closed-Circuit Television for effective communication in large class&rdquo; is rejected.

Table 2:T-test on the perceptions of lecturers and students, on the use of Closed-Circuit Television (CCTV) for effective
communication.
GROUP
N
X
&delta;
Lecturers
100
13.60
1.65
Students
200
13.69
1.59
The results on Table 2 show that there is no significant difference in the perceptions of lecturers
and students on the use of Closed-Circuit Television (CCTV) for effective communication in large classes. The calculated
t-value of 0.323 was found to be less than the t-tabulated value of 1.98. Thus, hypothesis two which states that there will
be no significant difference between the perceptions of the lecturers and the students on the use of Closed-Circuit
Television for effective communication in large class is accepted.
Discussion
It is obvious from the findings of this study that years of experience played a major role in the difference in the opinions of
the less and highly experienced lecturers about the use of Closed-Circuit Television (CCTV) for effective communication
in a large class.
Among the lecturers, 62.5% of them who were highly experienced on the job attested to the fact that, the CCTV is a good
tool for enhancing and achieving effective communication in large classes. The perceptions of the less experienced
lecturer contradicts the finding of Norkeliunas (1995) who recorded immeasurable high level of effective communication
with the use of CCTV in teaching Russian language within his early six years as a lecturer. However, this finding of
Norkeliunas corroborates with the findings of some other researchers such as (Ebert 1998; Zimmer 2003), and the
perception of the highly experienced lecturers used for this study. Therefore, one may be tempted to say that; the
difference in the perceptions of the two groups of the Nigerian lecturers used for this study could be as a result of their
exposure to the use of technological devices for instruction, which is relatively affected by their years of experience.
Another major finding of this study is that, there was an agreement between the perception of the students and the
lecturers (highly experienced). They both agreed that the use of Closed-Circuit Television in a large class produces
effective communication. The result on Table 2 therefore tallies with the findings of Nathanael, (1998) and Smith (1990).
The opinions of Norkeliunas (2003) and Davis (1991) that the audio and visual presentation of CCTV in a large class
keep the students alerted and focused, was corroborated in this study. However, the perception of lecturers and students
that CCTV is highly efficient in large classes for achieving effective communication is supported emphatically by the
findings of Yiu (2000) and Chester (2000) which revealed that students can give feedback, reactions or even answers to
the lecturer&rsquo;s questions in their different locations via the Public Address System (PAS) that is connected to the
CCTV system. To Yiu and Chester, students access to the screen gives an opportunity to the lecturers to inform, instruct
and communicate with the entire class easily.
Conclusion
Large number of students&rsquo; enrolment in higher institutions is becoming unavoidable, especially in Nigeria. The
desire to meet the needs of all the students in such large classes through effective communication should not be an
issue for discussion but rather a challenge that must be addressed adequately and given necessary positive approach.
The idea that effective communication is unachievable has been proved to be obnoxious, because the potency of the
efficiency of Closed-Circuit Television for achieving effective communication in large class has been authenticated in this
study. Whatever the feelings of individuals, it should be accepted that technology has come to play central role of
information and communication between instructor, the content and the students. There is therefore, the need to
enlighten, and sensitize the lecturers of large classes about CCTV as a &ldquo;magic wizard&rdquo; that can be used to
improve the quality of communication, open up communication among students and lecturers.
Recommendations
As a result of the outcomes of this study, it is therefore recommended that lecturers of large classes should discard the
notion that effective communication is not achievable with large number of students; rather they should focus more on
the utilization of the appropriate technology that can enhance effective communication in large class. We are of the view
that, if lecturers are taken through the operation and the use of technology in education during seminars and workshops
they will be more equipped with information, strategies and skills that will help them to overcome the challenges of large
classes. There is need for Nigerian University authorities to find means of providing alternative electric power supply
because of the erratic and epileptic nature of national power supply which could in no small way jeopardize the effective
use of C.C.T.V.
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GENDER, EDUCATIONAL ATTAINMENT AND FERTILITY AMONG THE ESAN OF NIGERIA.
ODIAGBE, SIMS (DR)

ABSTRACT
This study was basically interested in the relationship between gender and educational attainment and how this
relationship influence fertility among the Esan of Nigeria. The survey research and focus group discussion were
employed to elicit information from the sampled respondents. Due to the variables under investigation, married couples
were systematically sampled from selected clusters, in the area of study. The Enumeration Area (EAs) demarcated in the
1991 populations census forms the sampling frames. A total of 660 couples formed the sampled while ten (10) focus
group discussion sessions were held. The study explained that though educational attainment, especially, female
education, has inverse relationship with fertility, it does not automatically translate into lower fertility. Female education
was found to encourage participation in family life discussion but decisions are taken by men. Family planning activities
were observed not to be the prerogative of women. Approval are often sort and obtained from husbands. It is therefore
recommended that while encouraging educational attainment for the girl-child at all levels, men should henceforth be
integrated into activities geared towards reducing fertility rate since they play active role in family life decisions.
INTRODUCTION
Demographers are gender sensitive when analyzing fertility as an important component of population growth rate and
change. This sensitivity account for why there is a higher concentration on the absolute number of women, their age,
religious affiliation, educational attainment, occupation etc partly because of the understanding that they actually bear the
physical ad emotional strain of pregnancy and child birth. Our attempt here is however to find out the relationship
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between gender relationship and educational attainment and how this in turn influences fertility in Nigeria. It is hoped that
a study of the different social groups in the country will give an insight into the fertility situation.
Gender is the set of social and cultural practices that influence the lives of men and women in every society. It is central
to the way a society is organized. It orders social relationships in such a way that some individuals have greater powers
than others. Riley (1997:13) holds that gender affects both &lsquo;power to&rsquo; and &lsquo;power over&rsquo;.
&lsquo;Power to&rsquo; refers to the ability to act and have access to social resources such as education, money, land
or time. She noted that generally, women have less &lsquo;power to&rsquo; &ndash; go to school, inherit land and enter
or refuse a marriage. They have less power compared to the men in family decision and less authority than men in the
work place. Gender influences all aspects of our lives, the schooling we receive, the social roles we play, and the power
and authority we command. The interpretation of this relationship can be influenced significantly by educational
attainment.
Education is one of the most important sources of opportunity in any society. The ability to read and write gives
individuals access to a wide body of knowledge. Formal education and its related activities expose people to social life
outside the family and cultural practices elsewhere. School provides entry into other opportunities such as political office,
social pre-eminence and jobs with higher status and better pay. Riley (1997:51) noted that in nearly all developing
countries, women are more likely to be illiterates and to have completed fewer years of education than men. Relying on
United Nations (1995) figures, Riley revealed that illiteracy was higher for women than men among young adults in many
countries in the 1990s. The United Nations data for instance indicate that 55 percent of men in Bangladesh aged
between 15 &ndash; 24 years were illiterate, 75 percent of women in the same age bracket were. In the same vein, Croll
(1995: 134) has also noted that in China, the number of girls kept out of school to work at home is increasing because of
economic reforms. Girls more than boys are expected by parents to drop out of school to assist in family trade and
business and observed that 70% of school-age-drop-out are girls.
This is based partly on the understanding that parents essentially lose their investment in their daughters education.
Conway and Bourgue (1993) are of the view that girls and boys often have very different education experiences in school
and the kind of opportunities that schooling provides. Girls they noted are given less attention inside and outside
classroom and when they enter the labour force, women gain a smaller return on their educational achievements than do
men. Umar (1996:14) has noted that though our governments in Nigeria have tried to improve the image of women by
introducing programmes aimed at improving the traditional dependence on the female, our cultures does not place the
female as equal to the male. In a similar manner, Okorodudu and Igun (2002:68) have noted that in Northern Nigeria,
cultural practices and religious factors of early marriages and purdan practices have serious consequences for female
access to educational facilities. While relying on data from the Federal Office of Statistics revealed that in 1985 while the
literacy rate of men was 40 percent, that of the women was 15 percent. By the 1990, the literary rate of men improved to
49 percent while those of women was 35 percent.
Based on data from the Federal Ministry of Education in 1994 on primary and secondary school enrolment by gender,
Awa (1996:18) showed that there was a consistent evidence on statistical difference between male and female
enrolment in primary school. In 1984/85 session while the rate for the males was 55.7 percent, the female was 44.7
percent. In 1989/90 session, the rate was now 57 percent for the male while the female was 43 percent. Two years later
in 1992/93 session the rate for male was 52 percent and 48 percent for the females. This shows that although there was
improvement in female enrolment, the disparity was still up to about 4 percent. For the secondary school, the disparity
was wider for the same period. In 1984/85 while the enrolment rate for the male was 52.5%, it was 47.5 for the females.
This rate increased to 91.9 for the male in 1989/90 session but declined for the females (8 percent). In 1992/93 session
male enrolment was now down to 66 percent and improved to 34 percent for the female. This disparity also affected the
university levels.
STATEMENT OF THE PROBLEM
What effect has this gender inequality in educational opportunities on fertility? Riley (1997) has noted that in nearly all
societies, the amount of education a woman receives affects the number of children she has and the way she cares for
them. She also associated and observed that children whose mothers completed secondary or higher education are
much less likely to be short or under weight for their age than are children with less educated mothers, an indication that
they are more likely to receive adequate food.
In a family health survey by Lesetadi et al (1988) and Nigerian Federal Office of Statistics (1990), it was revealed that
women&rsquo;s education influences fertility and child mortality at the societal as well as the individual level. The
conclusion however was that the fertility rate declines as women&rsquo;s educational level increases, reflecting the usual
relationship between education and child bearing of individual women.
The influence of education on demographic process is not limited to what men or women learn in the classroom.
Women&rsquo;s education can influence fertility by raising the age at marriage, providing women with new job
opportunities, introducing women to new values or ideas. It can also influence higher socio-economic status, urban living
or infant/child mortality. Women who are more highly educated are more likely to marry and have their first birth later than
those with less educational attainment due to the number of years spent during schooling. This suggest that schooling
acts as a catalyst that delays marriage. Levine et al (1994) also notes that women who attend school learn skills that help
them notice and read health messages and make use of health services. When women attend school, they may learn
about new ways to promote sanitation and health for themselves and their children. Education according to Caldwell
(1979) not only change an individual woman&rsquo;s interaction with institutions, but also change the way other see her
and expect her to behave. Children of educated women are healthier because their mothers are more likely to obtain
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better health care for their children, even if it means challenging the authority of mother-in-law, husbands or medical
personnel. When women obtain an education they are likely to use their new roles to protect their children.
Inspite of this overall effect of education on fertility, school enrolment for the women still favour the men compared to the
women. What are therefore the factors responsible for this problem? In circumstances where family roles differs and
gender inequality visible, can female education automatically translate into lower fertility? Can educated women adopt
family planning services for example without the consent of her husband? What is the role of the husband in reproductive
decision making inspite of the educational attainment of the wife? What are the roles of significant others such as the
man&rsquo;s parents, grand parents and the kinsmen in the maintenance of pronatalist culture? How far has the support
of high fertility been shaken under the onslaught of modernization and forces of change among the Esan people of Edo
State, Nigeria?
These questions translates into these hypotheses
(1) Women&rsquo;s higher educational attainment inversely affect fertility rates.
(2) There is a relationship between decision making within the home and lower level of adoptions of family planning
services by women.
(3) Female autonomy has a positive relationship with lower fertility rate.
METHOD OF STUDY
Participants:
Since gender variables are involved in this research, 660 married pairs were sampled. The Enumeration Areas (EAs)
demarcated in the 1991 population censes for the five local government areas that make up the Esan people were used
in the study. There are about 400 or more persons per E.A. Ten EAs were selected at random from each L.G.A. &ndash;
four from the headquarters (urban) and six from the other villages (rural). On the whole 50 EAs were randomly selected
for the research work.
A sampling frame of households in each EA was drawn up from where systematic samples of households were selected.
Each EA has about 80 or more households. About 15 house holds were sampled from each urban EA using the
systematic random sampling method. This gave about 30 respondents from each EA. From this frame, every fifth
household was selected to represent the population. This is because the sampling fraction is about 5 i.e 15/80. In each
selected household, an ever-married respondent male and female were interviewed. Where no such couple was found
were interviewed. Where no such couple was found effort was made to select other respondents in the next household
as a replacement. The respondents were interviewed in pairs (husband and wife) to enable the research examine both
individual and interpersonal variables responsible for fertility decisions.
Instrumentation:
All the 660 respondents were administered with structured interview schedule that had 47 questions. The schedule
contained detailed information about individual, household and community characteristics or variables affecting fertility.
The questions included social and demographic characteristics about people, household income, contraceptive
awareness and utilisation, household decision-making processes etc. The focus group discussion sessions were also
formed taking into cognisance level of education, age, sex and residence. The discussion guide had 30 questions related
to the research.
For each of the items in the interview schedule, the respondents were to choose between the alternatives provided and
in some cases the questions were open-ended. The interview schedule was prepared by the researcher and validity and
reliability were ensured by the systematic process of item selection by senior researchers and professor in sociology and
demography. Internal consistency reliability was ensured by the fact that the schedule was administered to subjects in
the surrounding communities in form of pilot study before the large scale research was conducted.
Procedures:
To effectively reach this large sample 16 research assistants (8 males and 8 females) made up of graduate students and
secondary school teachers in the communities were trained for the filed work. A pre-projection visits were made to three
(3) chosen location and the instruments tested as part of the training programme. The focus group discussion session
were conducted by the researcher because very accurate observations were needed. Two researchers were to visit each
sampled couple and interview conducted simultaneously. The male was to interview the man and the female interview
the woman. It was felt that couples will be freer with same sex than opposite sex due to the sensitive nature of the
questions. This means that research assistants were to visit couples only when it was convenient for both of them.
Evenings and Sunday became ideal periods for the interview. This account for why research assistants were selected
from their communities.
Multi-variant analysis (multiple regression) was conducted. In addition to this, qualitative analysis was conducted on data
generated from the focus group discussion.
FINDINGS
It was revealed in this study that of the 1320 respondents, 1167 representing 88.4 percent have attended and received
some forms of formal education. Only 11.6 percent claimed that they did not receive any form of schooling and are
therefore unable to read and write. About 90.2 percent of the female and 86.7 percent of the male respondents have
received some forms of education. While 82.2 percent of this group are on the rural areas, 95.8 percent of them are
urban dwellers indicating a high level of education in urban areas.
The Table (II) below reveal that of the 1167 respondents who received some forms of schooling, the majority
representing 64.6 percent, had between 7 and 12 years of formal education. About 68.7 percent of the men fall within
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this age group relative to 53.6 percent for the female respondents. Only 12.2 percent of women respondents had about
12 years of schooling relative to 34 percent men. It is not surprising that only 14.2 percent of rural respondents spent 12
years and above in school. A closer look at these figures reveal that more males acquired higher levels of education
compared to the women.
On the issue of educational attainment, about 17.9 percent of all respondents had some primary school education
(complete or not). A total of 7.5 percent males had only primary school education compared with 27.9 of women. But
surprisingly 13.7 percent of the urban respondents fall into this low education category relative to 21.9 percent of the
rural sample. It was revealed by the data that as the level of education increases beyond secondary school level, the
disparity in the educational attainment between men and women starts to widen. This shows that although all children
might be encouraged to attain some forms of education, higher educational attainment is found more among males than
females. Early marriages for women may also be partly responsible for this disparity in educational attainment.
On the relationship between level of education and fertility, the multiple regression analysis of children ever born and
ideal family size was done for both males and females. This was due to the gender variables involved in this work. This
analysis was therefore not concentrated only on female respondents which has become a tradition in demographic
analysis partly because we found out that even as couples, individuals may have fertility values and motivations which
may not be subsumed in the marital union even when classified as &ldquo;one body one flesh&rdquo;.
Women education has been associated with lower fertility as shown in virtually all studies in fertility. Female education is
also though to facilitate fertility decline by increasing the bargaining power of women, allowing them greater control over
their destiny and improving husband-wife communication (Jejeeboy 1992, UN 1987). In this study, education shows the
expected inverse relationship with children ever born and ideal family size for female (P<.01) for the males. Increase in
education also stimulate a decrease in the number of children ever born and ideal family size. This means that as the
man&rsquo;s status increase in relation to educational attainment he makes efforts to plan his family. (See table)
A positive relationship was also found to exist between higher educational attainment and participation in family
discussions and decisions. The same relationship was also in existence with husband-wife communication in relation to
reproductive issues. In other words, higher educational attainment exposes the women and instill in her that courage to
communicate freely with her husband. This openness encourage initiating and participating in family discussion including
reproductive matters. On who takes the final decision, it was observed that while educational attainment stimulate
participation in family decision, it does not confer on the women the right to take final decision. These conclusions finds
support in the qualitative analysis of the focus group discussion sessions. The analysis reveal that although it was
expected that educated women are more likely to participate in reproductive decision-making, what was found here was
that such participation was not automatic. From the focus group discussion sessions, the level of education of the man,
closeness of the man to tradition, maturity of the women and the liberal attitude of the man and his family members are
some of the factors responsible for such participation.
One FGD session reached the following consensus.
Educated women can only take part in family discussion in the home including reproductive matters without creating
problems when the husband himself is educated and create avenues for such discussion and decisions. For example
whether educated or not, a woman cannot use family planning without the consent of the husband. She also cannot
refuse her husband sexual advances what ever the level of education. The man has control over a lot of things including
taking final decision in all family matters.
This consensus from the focus group discussion (FGDs) is that higher educational attainment for the women does not
automatically translate into taking reproductive decision. The man must be involved to take final decision.
CONCLUSIONS
The data from the study revealed that females education greatly engender empowerment. It gives women the opportunity
to work outside the home and acquire diverse skills and useful ideas both from books and colleagues which are capable
of strengthening their relationship with their husbands, in-laws and eve children. This affects their ability to enhance
family welfare, health and nutrition and perhaps female participation in reproductive decision-making within the home.
Educated women marry late and are more likely to have fewer children. This suggest that to reduce family size, we have
to concentrate on and encourage female education. Although female education has been encouraged in this part of the
country, empirical findings reveal that where the means to train children are scarce, preference is given to male children.
Education of male is also important but education for the women has a greater effect on reducing fertility rate. Towards
this end, massive and compulsory education for the girl-child must be encouraged and sustained by the government at
all levels. Parents should also be encouraged to train the girl-child and if the means are scare to train all children the
brilliant ones should be trained irrespective of the sex. This has become important as some of the respondents argue
that female children are even better as old age insurance compared to male children.
Aside this, gender equality and women empowerment programmes through public lectures, marital counselling or other
enlightenment campaigns should be vigorously pursued because these would improve the living conditions of most
people especially those of women and children. It should be made a vital component of the new population policy. This
calls also for Cairo 1984 international conferences of population and developments (ICPD) plan of action which observed
that &ldquo;advancing of gender equality and equity and the empowerment of women and the elimination of all kinds of
violence against women and ensuring women&rsquo;s ability to control their own fertility are cornerstone of population
and development related programmes&rdquo;. It is strongly believed that as this differences between the sexes
diminishes, women will be able to control their reproductive lives. This will have effect on maternal and child health,
reduce infant mortality and population growth rate. The growing adoption of some of these policies will give a better
insight into the relationship between gender and fertility control behaviour. ATTACHED TABLES:
Place of
residence
Sex of respondent
All respondents
Urban
Rural
Males
Female
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%
No
%
No
%
No
%
No
%
No
1 &ndash; 6
16.7
23.8
(141)
7.3
(42)
29.4
(175)
18.6
(217)
7 &ndash; 12
63.7
(366)
62.0
(367)
68.7
(393)
53.6
(361)
64.6
(754)
13 &ndash; 18
17.6
(103)
14.2
(84)
24.0
(137)
12.2
(59)
16.8
(176)
19 +
(10)
1.8
(10)
0.9
(10)
Total
100
(575)
100
592
100
(572)
100
(595)
100
(1167)
Table I:

(96)

1.7

Percentage distribution of the respondents by school attendance.

Place of residence
Sex of respondent
All respondents
Urban
Rural
Males
Female
%
No
%
No
%
No
%
No
%
No
1
&ndash; 6
16.7
(96)
23.8
(141)
7.3
(42)
29.4
(175)
18.6
(217)
7
&ndash; 12
63.7
(366)
62.0
(367)
68.7
(393)
53.6
(361)
64.6
(754)
13 &ndash; 18
17.6
(103)
14.2
(84)
24.0
(137)
12.2
(59)
16.8
(176)
19 +
1.7
(10)
1.8
(10)
0.9
(10)
Total
100
(575)
100
592
100
(572)
100
(595)
100
(1167)
Table II:

Percentage distribution of respondents by number of years of schooling.
Place of residence
Sex of respondent
All respondents
Urban
Rural
Males
Female
%
No
%
No
%
No
%
No
%
No
1
&ndash; 6
16.7
(96)
23.8
(141)
7.3
(42)
29.4
(175)
18.6
(217)
7
&ndash; 12
63.7
(366)
62.0
(367)
68.7
(393)
53.6
(361)
64.6
(754)
13 &ndash; 18
17.6
(103)
14.2
(84)
24.0
(137)
12.2
(59)
16.8
(176)
19 +
1.7
(10)
1.8
(10)
0.9
(10)
Total
100
(575)
100
592
100
(572)
100
(595)
100
(1167)
Table III: Percentage distribution of the respondents by educational attainment.
Children ever born
Ideal family size
Male
Female
Male
Female
Education
Cof
t
Cof
t
Cof
t
Cof
t
Primary Secondary Tertiary No
schooling
.045 .216 .151 .367 1.504 -2.430 -.034 .727 -.831 -.297 5.412 -9.269 .160 .082 0.090 1.581 .701 -1.781 -.105 .311 -.613 -1.574 3.947 -11.651 Table IV: Ordinary least square regression coefficient of children ever born and ideal family size by socio-economic and
demographic variables alone.

Children ever born
Ideal family size
Male
Female
Male
Female
Education
Cof
T
Cof
t
Cof
t
Cof
t
Primary Secondary Tertiary No
schooling
-.023 .272 .140 -.174 1.872 -2.218 -.421 -.002 -.916 3.945 -.013 -11.249
. 007 . 192 . 031 .067 1.626 -.604 .080 -.050 -.653 1.347 -.671 -11.360 Table V: Ordinary least square regression coefficient of children ever born and ideal family size by socio-economic and
demographic variables with reproductive decision making variables.
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ABSTRACT
In Nigeria, it is customary to protect adolescents from receiving education on sexual matters in the false belief that
ignorance will encourage chastity. Unfortunately, the terrible results of unprotected sexual activity among adolescents are
becoming glaring and devastating. They include high rate of unwanted teenage pregnancies, increase in the spread of
HIV/AIDS and other sexually transmitted diseases, child abuse, rape, sexual promiscuity and other associated problems.
Therefore, this paper argues the urgent need to refocus on sexuality education among Nigerian adolescents by
refocusing on re-orientation which could be effectively done through the instrumentality of theatre (drama).
INTRODUCTION
Although we see sexuality around us everyday, sexuality education and services for adolescents remain controversial
issues in Nigeria. Surveys conducted nationally show that parents, who ought to be the primary sexuality educators of
their children and communicate to them, specific values about sexuality play the least role in this aspect. Schools too,
provide little or no sexuality education for young people, leaving their equally misinformed peers as the primary source of
information on these issues. In this regard, Guideline for Comprehensive Sexuality Education in Nigeria (1996:1) notes:
Focus group discussion with young people in Nigeria revealed that no one had taught them formally about sex. They got
their information from peers, news magazine and biology classes. While a high percentage of them believed they should
not engage in premarital sex, 24% to 46% of them were sexually active, perhaps due to mixed messages they received
from peers, parents and society.
Similarly, Nigerian Television Authority (NTA) AM Express report on sexuality education on Thursday, February 22, 2007
reveals that &ldquo;most Nigerian children learn about sexual matters from novels, home videos, friends and other
sources that may not be well-informed&rdquo;. The discrepancy between what ought to be and the reality of the
population occurs for different reasons. In both the public and private arena, taboo and prejudice exist against issues of
sexuality and these reactions undermine the possibilities for implementing sexuality education programmes. In the public
arena, a great number of school principals and teachers do not feel comfortable speaking about sexuality, even in
biology classes. This is often due to the fact that most teachers did not receive training in this subject as well as the
overbearing influence of culture and religion, which makes any such open discussion of sexuality a taboo. In the private
arena, parents and many adults prefer to believe that access to sexuality education will encourage adolescents to
become sexually active. However, available statistics from the World Health Organization (WHO)-commissioned study in
1993 on this issue shows that there is no evidence to prove that sexuality education leads to earlier or increased sexual
activity among young people. In fact, the 1994 International Conference on Population and Development (ICPD) Para
7:37 states that support should be given to integral sexuality education and services for young people with the support
and guidance of their parents and in line with the convention on the Rights of the Child.
The point being made is that denying adolescent Nigerians access to adequate information on sexuality issues, in the
pretext of protecting them, is an ill-wind that blows no one any good. It is dangerous as well as injurious to the young
people themselves, their parents and society at large. The issue of sexuality education is very important if we are to
safeguard and protect the future. Interestingly, the young ones constitute the future; they are our extensions. They give
us reasons to live and their welfare should be a top priority. Besides, Sigmund Freud, the champion of psychoanalytic
theory posits that &ldquo;sexuality is a basic instinct of humanity&rdquo;. So, whether the parents or society likes it or
not, children sooner or later know about sexual matters. It is necessary therefore that young people should be properly
taught the nitty-gritty of sexuality.
Incidentally, many more adult Nigerians are beginning to realize that if the problems of unwanted teenage pregnancy,
HIV/AIDS, STDs and various forms of sexual abuse are to be effectively addressed, it is important that all people,
particularly adolescents develop accurate, rational and responsible attitudes and behaviour towards issues around
sexuality.
Over the years, there has been initiatives by the Federal Government of Nigeria, Donor Agencies and Non Governmental
Organizations to address these issues. Nigeria government through the Federal Ministry of Education parastatal, the
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Nigerian Educational Research and Development Council (NERDC), has been involved in school-based population and
family life education (POP/FLE) programmes, using curriculum and instructional package development as well as teacher
training. The Federal Ministry of Health has also been working to promote these issues through its Department of
Community Development and Population Activities, Health Education Branch and the National AIDS Control Agency
(NACA). The Federal Ministry of Information and Communication has also contributed immensely to promoting
adolescent health education, especially through its parastatal, the National Orientation Agency (NOA).
Non-Governmental Organizations (NGOs) too, have played a major role to complement government efforts. NGOs such
as Girls Power Initiative, Society for Family Health, Action Health Incorporated, Association for Reproductive and Family
Health, etc, in partnership with donor agencies are in the frontline of providing platforms for sexuality education in Nigeria.
In spite of all these efforts, there remains a yawning gap between the information and services youths or adolescent
ought to have and what is actually delivered to them, with regard to sexual matters. It is in the realization of this fact that
this paper advocates the theatre option. An option that is capable of refocusing and complementing other efforts aimed at
raising the awareness level of adolescents on sexual matters, family life education as well as the attendant
consequences of not observing proper sexual behaviours. However, let us conceptualize sexuality education before
exploring the theatre option.
WHAT IS SEXUALITY EDUCATION?
The New Standard Encyclopedia (2000) sees sexuality education (sex education) as giving the right information on the
biological facts of the human body and the basic principles of wholesome human relationship. In other words, sexuality
education is the orientation given formally and informally for the purpose of making the recipients develop the right
attitude towards all sex related matters in human relations. Through such orientation, the &ldquo;dos&rdquo; and
&ldquo;don&rsquo;ts&rdquo; and, of course, consequences arising from any breach are made manifest.
According to Guidelines for Comprehensive Sexuality Education in Nigeria (1996:7): Sexuality education is a lifelong
process of acquiring information and forming attitudes, beliefs, and values about identity, relationships and intimacy. It
encompasses sexual development, reproductive health, interpersonal relationships, affection, intimacy, body image, and
gender roles.
Issuing from the above is the fact that sexuality education addresses the biological, socio-cultural, psychological, and
spiritual dimensions of sexuality from (1) the cognitive domain (2) the affective domain, and (3) the behavioural domain,
including the skills to communicate effectively and make responsible decisions. The primary goal of sexuality education is
the promotion of sexual health. In 1975 the World Health Organization defined sexual health as The integration of the
physical, emotional, intellectual, and social aspects of sexual being in ways that are positively enriching and that
enhance personality, communication and love.
Considering the importance of the foregoing, it stands to reason that every person has a right to receive sexual
information and to consider accepting sexual relationships for pleasure as well as for procreation. However, with
reference to adolescents, sexuality education seeks to:
1. Assist them in having a clear and factual view of sexuality;
2. Provide them with information and skills about taking care of their sexual health; and
3. Help them acquire skills to make decisions now and in the future.
In the same vein, Guidelines for Comprehensive Sexuality Education in Nigeria (1996:7) outlines four primary goals of a
sexuality education programme for Nigerian youths. They are:
Information: Provision of accurate information about human sexuality, including: growth and development, human
reproduction, anatomy, physiology, masturbation, family life, pregnancy, childbirth, parenthood, sexual response, sexual
orientation, contraception, abortion, sexual abuse, HIV/AIDs and other sexually transmitted diseases.
Attitudes, Values and Insights: Provision of opportunities for individuals to question, explore and assess their sexual
attitudes in order to develop their own values, to enhance self-esteem and to develop insights concerning relationships
with members of both sexes, and understand their obligations and responsibilities to others.
Relationships and Interpersonal skills: Development of interpersonal skills, including communication, decision making,
assertiveness and refusal skills, as well as the ability to create satisfying relationships. Sexuality education programmes
should enable individuals to fully understand their sexuality and help them develop the capacity for caring, supportive,
non-coercive, and mutually pleasurable sexual relationships.
Responsibility: Exercise of responsibility regarding sexual relationships, including addressing adolescence, how to resist
pressures to become prematurely involved in sexual intercourse and encouraging the use of contraception and other
sexual health measures. Sexuality education should be a central component of programmes designed to reduce the
prevalence of sexually-related medical problems, including teenage pregnancies, sexually transmitted diseases including
HIV infection, and sexual abuse.
From the above, it is clear that &ldquo;awareness&rdquo; is central to the issue of sexuality education. But with regards
to the Nigerian situation there has been much gagging and &ldquo;sealed lips&rdquo; about balanced information on
sexuality. This has left many people, especially the adolescents to their own devices and the results are terrifying. In this
regard, Guidelines for Comprehensive Sexuality Education in Nigeria (1996:1) notes:
56% of Nigeria&rsquo;s population is below 20 years. Median age at first sexual intercourse for girls is 16. Teenagers
account for 80% of unsafe abortion complications. 60% of youths do not know pregnancy is possible at first intercourse.
This threatening situation must be redressed if we are to make progress as a people. Fortunately, the meaning of
sexuality education does not limit any approach to its exercise. Any medium that is effective and pungent enough to
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effect sensitization and conscientization is approved. However, this paper canvasses how one particular medium-theatre,
could be used in refocusing sexuality education among Nigerian adolescents.
Theatre or drama (both are interchangeably used in this paper to mean performance by a group of players before a
participatory audience), like any other medium of public awareness, is justifiably vindicated as having the ability and
capability to educate, inform, entertain as well as engender desired societal changes. The implication of the foregoing is
that theatre could be used in creating awareness about sexuality education. In this connection, Nwamuo (1996) asserts:
Community theatre is a strong instrument for social mobilization, conscientization and sensitization of local communities
using familiar expressive and communicative idioms such as dance, mime, song, music, masquerades, drama etc.
Consequently, the &ldquo;hows&rdquo; of theatre in sexuality education effort as it affects the Nigerian adolescent
excites the remaining part of this discourse.
THE THEATRE OPTION
Theatre is a believed reality, which captivates as well as recreates children and adults alike. It is communication parexcellence because of its ability to grip its perceivers as it unfolds and rolls at a predetermined pace in a predetermined
direction. In this regard, Utsu (2006:26) contends that drama:
&hellip;has been called the conscience of man speaking to his fellow men. It is&hellip; a near perfect instrument through
which messages are put across&hellip; an imitation of man&rsquo;s life on stage selecting what is meaningful (and often
difficult to say) and presenting it in style.
Similarly, Adeseye and Ibagere (1999:71) note that &ldquo;Drama supports all that is progress in our lives-it is
development&rdquo;. This therefore makes theatre or drama a most appropriate tool in social mobilization and
sensitization. From the classical era, through the age of the medievalists to contemporary times, theatre has always
assumed a medium of teaching, informing, entertaining and effecting changes. The primary ingredients of drama are
characters represented by players (action), spectacle represented by scenery and costume, and finally audiences who
respond to this complex mixture (Utsu, 2006:26). Such performance may be musical (songs), recitals, dance, dance
drama, mime, pantomime or any other entertainment form.
Today, theatre is increasingly being used in education. Ebi (2005:79) notes that theatre in education &ldquo;was usually
a devised piece, which used abstract ideas to communicate a message&rdquo;. Essentially, theatre or drama in
education is based upon workshops, and groups creating their own scenarios, sketches, ideas and even subject matter
through the use of theatre workshops. It is normally run in schools, youth clubs, community centres, etc. It includes a
high amount of participation by the concerned group.
Furthermore, exploring the wide spectrum of dramatic activities in a theatre production to sensitize adolescent, with
regard to sexual matters could be very profiting. Dramatic scenarios laced with information about human sexuality,
including; growth and development, human reproduction, anatomy, physiology, sexual abuse, HIV/AIDs, etc, could be
performed by young people with the help of adult sexuality educators. These performances, will no doubt tax and
stimulate the creativity of adolescent Nigerians towards adopting safe, behavioural patterns with regard to sexual
matters. The point being made is that dramatic exploration readily provide young people with an outlet for emotions,
thoughts, and dreams that they might not otherwise have means to express. A young person can, if only for a few
moments become another, explore a new role, try out experiment with various personal choices and solutions to very
real problems (problems about their sexuality in this case). This can happen in a safe atmosphere, where actions and
consequences can be examined, discussed, and in a very real sense experienced without the danger and pitfall that
such experimentation would obviously lead to in &ldquo;real&rdquo; world.
Moreover, using theatre in sexuality education can provide eclectic platforms for both adolescents and adults to question
social structures (religion, culture, parents, schools etc) that wittingly and unwittingly permit the destruction of young
lives, even when there are safe and human alternatives to adopt. For instance, dramatic sketches could be used to
advance the need to give adequate information about sexuality so that they can take responsibility for their actions. This
is in realization of the fact that allowing them to live and act in sexual ignorance is destructive to them and society.
Still, there is far more that theatre can do. At the centre of all theatrical activities is communication. Young people
communicate with and understand others in new ways. Perhaps, more than any other medium, theatre provides training
in the very practical aspects of communication so necessary in today&rsquo;s increasingly information-centred world.
Young people who have participated in dramatic activities are less likely to have difficulty speaking in public or airing their
views on issues, including sexuality issues. For instance, an adolescent who has been taught the fundamentals of
sexuality through theatrical sessions can easily exhibit such skills in non-combative, but assertive manner when the need
arises.
Besides, participation in dramatic activities requires self control and discipline. If adolescents are subjected to the
dramatic regimens of role playing, improvisations, etc, crafted with the goals of sexuality education in mind, they would
overtime develop a firm sense of restraint and caution in whatever they do because of the obvious consequences.
In applying theatre in sexuality education, the dramatic concerns must be rooted in sexuality issues-the principles, the
goals and objectives, etc. This is because every theatrical production has a thematic vision. For sexuality education
purposes therefore, the central ideas, themes of performance must be based on issues of sexuality and related matters.
In other words, sexuality drama or theatre must centre around issues of unwanted teenage pregnancy, sexual
promiscuity and its consequences, myths, facts and figures about sex, sexuality and sexism, HIV/AIDS and other
sexually transmitted diseases, effective strategies to avoid or reduce adolescent risk of infection and other associated
issues.
Although, other issues of relevance to society (current affairs, government, economy, technology etc) may be included in
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the dramatic activities, they must however constitute subplots to the main performance. This is expressly because
theatre in sexuality education, strictly speaking, exist for that purpose and must not deviate from it.
CONCLUSION
Theatre has been said to be an effective social mobilization tool which is capable of sensitizing people to achieve set
goals. In this paper, we canvassed the need to apply theatre in refocusing sexuality education among Nigerian
adolescents. We are convinced that theatre or drama is accessible, innovative, recreative and perceptive enough to
challenge young people&rsquo;s views about their world and about themselves.
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